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Learning Outcomes

Participants will be able to:
1. Define Cultural Proficiency
2. Assess where they lie on the cultural proficiency 

continuum
3. List 3 strategies to support the provision of  

culturally responsive Assistive Technology 
services



Courageous Conversations--f2f or online
https://padlet.com/possbeth/cultureAT

https://padlet.com/possbeth/cultureAT
https://padlet.com/possbeth/cultureATIA18


Why Cultural 

Proficiency?

We increase our ability to effectively 

describe, respond to, and plan for 

issues that arise in diverse 

environments.

We shift from seeing difference as 

problematic to learning how to 

interact effectively with difference.

We gain tools that enable effective 

cross cultural interactions.



Culture Circle
Introduce yourself by your culture:

● Race

● Religion

● Age

● (Dis)Ability

● Gender

● Ethnicity

● Geography

● NOT YOUR JOB!

Please share what you are comfortable sharing!

Identifying Individual Culture(s): 

Geographic 
Location 

Relationship/ 
Pa rental Status 

Dimensions of Diversity 

WHO ARE YOU? 

Income/ 
Economic 
Status 

Rel igious Bel iefs 
(Current) 

How Do Your Dimensions of Diversity Influence Your: 
Experiences? 

Values and Beliefs? 
Attitudes and Behaviors? 

Adapted from Marilyn Loden and Judy Rosener; Workforce America! Managing Employee Diversity as A Vital Resource, 
Homewood, IL: Business One Irwin (1991) 



To Promote Equity, We Use 
Cultural Proficiency as:

A lens for examining 

how we can include 

and honor the 

cultures and learning 

needs of all AT users.

An approach for surfacing 

assumptions and values 

that undermine the 

success of some groups.



“Cultural proficiency is the ongoing process of 

becoming knowledgeable of one’s own culture, as well 

as the cultures of others in order to foster an 

appreciation, understanding, and respect for varying 

cultural expressions that exist in the actions and 

interactions of an organization; and, to strengthen and 

enrich the organization and the community at large 

with the presence and contributions of many cultures.”
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Personal Implications of 
Race and EthnicityHow 

others 

see us

Sense of 

community

How we 

interact/our 

relationships

Sense of 

identity

How we 

see 

ourselves

Considered 

an 

“outsider” 

if different

Sense of 

belonging



Societal Implications of 
Race and EthnicityWhere 

you live

How you 

are 

treated

Access to 

wealth

Power and 

prestige

Inequitable 

educational 

outcomes

Access to 

affordable 

housing

Health 

disparities

The Impact 
of Implicit 

Bias



Surface: The observable and 

concrete elements. It has a low 

emotional impact on trust. 

Shallow: The unspoken rules 

around everyday interactions and 

norms.  This has a high impact on 

trust. 

Deep: The tacit knowledge and 

unconscious assumptions that 

govern our world view. It has an 

intense emotional impact on trust.

3 Levels of Culture
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The Continuum of Cultural Proficiency
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Strategies for Cultural Proficiency

See the difference but respond inadequately

Understand the implications

Leverage a strength!



Diversity is...

Religion 

Gender 

Inclusion is ... 

.. . about the 
needsoJthe 

whole 

... understanding 
your school 
community 

... not an 'ciaa 
on' oi an 

aftemio~lit 



Cultural Archetypes Impact How Students 
Respond



Individualism Collectivism
Focused on independence and 
individual achievement

Focused on interdependence and group 
success

Emphasizes self-reliance/one is takes 
care of oneself to get ahead

Emphasizes reliance on collective 
wisdom of the group/members take care 
of each other to get ahead

Learning happens through individual 
study and reading

Learning happens through group 
interaction and dialogue

Individual contributions and status are 
important

Group dynamics and harmony are 
important

Competitive Collaborative

Technical/Analytical Reflective



Individualism Collectivism

United States (91), Australia (90), France (71), Mexico (30), Thailand (20), Guatemala (6)
https://www.hofstede-insights.com/product/compare-countries/

https://www.hofstede-insights.com/product/compare-countries/


Low context vs High Context
● Low-context cultures tend to downplay the role and importance of 

ancestors, family members, and family status in surrounding society 
in general, placing responsibility and blame for success or failure on 
the individual's own abilities and productivity. 

● High-context cultures value close and continued connections of 
family members throughout life, and may often be paternal in 
orientation and power structure. These cultures place greater value 
on the surrounding "context" of the father and mother, family 
members, ancestors, and perceived social position of the family and 
extended family group as a unit and community rather than on 
personal advancement or recognition of individual members.



“The freedom to be an individual is the 
essence of America.”  
Marilyn vos Savant



“I am because we are” 
African Proverb



“Each of you is a shepherd, and all of you are 
responsible for your flocks.”

Prophet Mohammed



Do you see these cultural archetypes 
operating in your setting?

How can this influence the work that you 
do? The decisions that you make? 

Assumptions that you have?



Effective Pedagogy

Culturally 
Responsive 

Practice 
(What you do) 

Culturally 
Proficient 

Attitude 
(How you think) 

Culturally 
Relevant 

Tools 
(How you do it) 



Cultural Factor that Impact AT Delivery (Krefting, Krefting, 1991)

● Use of term
● Balance of work and play
● Sense of personal space
● Values regarding finance
● Role assumed in the family
● Knowledge of disabilities and source of information
● Beliefs about causality
● View of the inner working of the body
● Sources of social support
● Acceptable amount of assistance from others
● Degree of importance attributed to physical appearance
● Degree of importance attributed to independence
● Sense of control over thing that happen
● Typical or preferred coping strategies
● Style of expressing emotions



Culturally Responsive Practices with Families

● Who is the decision maker in the 

family?  Is this person a part of 

the conversation?

● The expert is to be respected, 

but is the recommendation 

aligned with the family’s values? 

● Who else is a part of 

implementation



Valuing Background and Experiences

Students with disabilities from culturally and linguistically
diverse backgrounds deserve access to instruction that
meaningfully highlights and values their backgrounds and
experiences. (Soto and Yu 2014)



Supporting Linguistic Diversity

[Il newsela 

arrow Your Choices 
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J R.1: What the Text Says 

R.2: Central Idea 

J R.3: People, Events & Ideas 
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J R.6: Point of View/Purpose 

Q. Search Spanish Text Sets Library • News ,.. 
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https://newsela.com/text-sets/#/spanish


Picture Books in Multiple Languages 
http://www.uniteforliteracy.com/

, Written languages 

English 

• Narration languages 1~ew,mm> 

None 

ASL (American Sign) 

Chickasaw 

Danish ( dansk) 

French ( franc;ais ) 

Hindi (~) 

Japanese ( B ,j;O) ) 

Kekchi 

Spanish ( Espanol ) 

Arabic ( a,,,.,.i1 ) 

Burmese 

Chinese ('PX) 

Dutch ( Nederlands ) 

German ( Deutsche ) 

lfiupiaq 

Karen 

Kinyarwanda 

Armenian ( t;wJbpb~) 

Cherokee 

Cup' ik 

Farsi 

Greek ( EM~VIKCl ) 

Italian ( italiano ) 

Karenni 

Korean ( ~;;ioJ ) 

English •~ Somali•~ 

http://www.uniteforliteracy.com/


For Parents  
https://www.understood.org/es-mx

Understood 
dificultades de aprendizaje y de atenci6n 

Dificultades de 
aprendizaje y de 
atenci6n 

Escuela y 
aprendizaje 

Acerca de 

Amigos y 
sentimientos 

Done Actue 

Usted y su 
familia 

Regfstrese or lnicie sesi6n 

Comunidad y 
eventos 

English Espanol 

Busqueda 

Herramientas 
para familias v 

https://www.understood.org/es-mx


Making Information Comprehensible with 
Translation tools

The Three Little Pigs 

The story of The Three Little Pigs featured here has been adapted from different sources and from childhood memory. The primary sources are English Fairy Tales, retold 

by Flora Annie Steel (1922) with illustrations by L. Leslie Brooke from the 1904 version. This story is featured in our Favorite Fairy Tales and Pre-K Read-Aloud Stories. 

Habfa una vez un cerdo madre que tenfa tres cerditos y no habfa 

suficiente comida para alimentarlos. Entonces, cuando tuvieron la edad 

suficiente , ella los envi6 al mundo a buscar fortuna. 

The first little pig was very lazy. He didn't want to work at all and he built 

his house out of straw. The second little pig worked a little bit harder but 

he was somewhat lazy too and he built his house out of sticks. Then , 

they sang and danced and played together the rest of the day. 

The third little pig worked hard all day and built his house with bricks. It 

was a sturdy house complete with a fine fireplace and chimney. It lookE 

Slide Arrange Translator e Add-ons Poll Everywhere 



Cultural Priorities
● In Arab cultures breaks for prayer 

may be an important part of a child’s 

schedule

● In some Asian cultures a child 

initiating interaction with an adult 

may be a sign of disrespect

● In some Latino families anticipating a 

child’s food/drink needs is a sign of 

good parenting

● In some cultures the child cleaning 

up is not a priority 

Today my schedule will be: 

...... 1 

Lunc.h Time 

Pra er 
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Islamic Studies 

06 .u.9 ,0 ..::..Ji~I Lo~ 
.~..::..Ji~I 

.l.9 ..::..Ji~I 01 ~ . l"'.9 

. ..,...,JJI ~ .__.jj.,.JJ 06 

Going to a Restaurant 



AAC--Core Vocabulary

Current research projects (Boenisch & Soto 2015, 
Robillard et al. 2014) confirm the meanwhile 
well-known impact of core vocabulary not only for 
mother tongue students, but also for bilingual 
learners. Although core vocabularies share similarities 
in the different languages, they are far from identical 
on the word level, how the core words are used and 
combined in the different languages.  
https://www.isaac-online.org/conference/modules/request.php?module=oc_program&action=view.php&id=367&type=1&a=



Tawasol
Tawasol Core Chart 

http://tawasolsymbols.org


Unity Spanish
peQueno arnba maJo 

English (9 
me 



CoughDrop--AAC in multiple languages

Languages 

Language 

X 

This board supports multiple languages. You can quickly 

switch between languages for both the text labels and the 

system-generated speech. 

Arabic 

[Choose a Language] 

Arabic 

English 

,, 

Switch Languages Cancel 



Soto and Yu 2014
“Language learning is rooted in children’s participation in 

culturally meaningful activities. To increase involvement of 

culturally and linguistically diverse families, professionals 

should design communication systems that are reflective 

of the family’s cultural values and inclusive of their 

linguistic practices, and model the use of AAC in 

communicative contexts that are culturally appropriate 

and increase the child’s affiliation (i.e., belonging) with the 

family and community.” 



Seeing Themselves in the Materials We Use
http://www.uniteforliteracy.com/ 

Let's sing a song 
about going up and 
down! 

http://www.uniteforliteracy.com/
http://www.uniteforliteracy.com/


More Resources for Multicultural 
Books and Apps
● Scholastic: Recommendations and how to choose 

● Here Wee Read (Instagram) 

● www.helpingkidsrise.org 

● Epic! 

● Common Sense Media 

● TocaBoca Apps

● Helping Kids Rise

● Tawasol

o1II AT&T ? 1:59 PM ..., v:t 49% CJo 

< Photo G 

C) helpingkidsrise 
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And they're 101n1 to have a good Umt. Y v1n • folt'jlr. 

https://www.scholastic.com/teachers/articles/teaching-content/how-choose-best-multicultural-books/
https://www.instagram.com/hereweeread/?hl=en
http://www.helpingkidsrise.org
https://www.getepic.com/
https://www.commonsensemedia.org/lists/apps-and-games-with-diverse-characters
https://tocaboca.com/about/
http://www.helpingkidsrise.org/
http://tawasolsymbols.org/en/home/


StoryBoard That 

I want a 
tum/ 

Ali and Muhammed want to play with the ball. 

Yes.that 
is good! 

Ali said take turns, and Muhammed likes that 

I like to 
play with 

you. 

They like to play ball with friends. 

https://www.storyboardthat.com/portal/storyboards/possbeth/class-storyboard/playing-ball


“Culture is real and is a major element in all human 

interactions. Those who are blind to cultural diversity 

are blind to reality.  Teaching power is also real.  Those 

who are blind to that must improve their own 

competency.”  

            

          ~Asa G. Hilliard, III, scholar, researcher, author



Additional Resources

Culturally Responsive Teaching and the Brain, Zaretta Hammond (2015)

Culturally Responsive Design for English Learners: The UDL Approach, Patti 

Kelly Ralabate and Loui Lord Nelson (2017)

Global Symbols https://globalsymbols.com/en/symbols/

https://www.amazon.com/Culturally-Responsive-Teaching-Brain-Linguistically-ebook/dp/B00QITDD9C/ref=mt_kindle?_encoding=UTF8&me=
https://www.amazon.com/Culturally-Responsive-Design-English-Learners-ebook/dp/B0753397LL/ref=sr_1_1?s=digital-text&ie=UTF8&qid=1509586714&sr=1-1&keywords=Culturally+Responsive+Design+for+English+Learners



