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According to 
some early 
childhood 
teachers,  
supporting early 
literacy 
development in 
young children 
is a challenge.  



Learning Outcomes
● Describe the development of oral 

language in children from birth to five 
and its relation to literacy. 

● Understand how to support oral 
language development in young 
children. 

● Implement effective instructional plans to 
support oral language development for 
all children.



Agenda
● The Language and Literacy Connection
● How Language is Learned
● Supporting Language Development

○ Curricula
○ Instructional Strategies
○ Storybook Reading
○ Vocabulary
○ Differentiation



The Connection between 
Language and Literacy



National Early Literacy Panel, 
(2008)

What 
Works 

An llltroductorf Teacher 

Guide for Early Language 

and Emergem Literacy 

Instruction 

• :, 



Predictive  EC 
Language and Literacy  Skills

•Alphabet 
Knowledge

•Phonological 
Awareness

•Rapid Naming of 
Letters/Digits

•Rapid Naming of 
Objects/colors

•Writing

•Phonological 
Short-term 
Memory

•Concepts  about 
print

•Print knowledge
•Oral Language
•Visual Processing

NELP 2008

NELP, 2008
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Oral Language is…

…both the 
listening and 
speaking part 
of 
communication



What is Language?



The Many Strands that are Woven into Skilled Reading 
(Scarborough, 2001) 

LANGUAGE COMPREHENSION 

BACKGROUND KNOWLEDGE 
{facts. concepts, etc.) 

VOCABULARY 
(breadth. precision, links. etc.) 

LA.NGUAGE STRUCTURES 
(syncax, semantics. etc.) 

VERBAL REASONING 
(inference, me1~phor, etc.) .. 

LITERACY KNOWLEDGE 
{print concepts, genres. elc.) 

WORD RECOGNITION 

PHONOLOGICAL AWARENESS -----
(sylla~s. phonemes, etc.) 

0ECO0IN~ (atphabellc p<inciple. 
spelling-sound correspondences) 

S1GHT RECOGNITION 
(of familiar words) 

' 
SKILLED READING': 
Fluent execution and 
coordination of word 
recognition and text 
comprehen~ion. 

\ 



National Early Literacy Panel 
(NELP) and Instruction (2008)



Preschool Literacy
Core Curriculum

• Sound 
(Phonological) 
Awareness 

• Oral Language 
• Alphabet 

Knowledge
• Print Awareness

15

NELP, 2008; Gettinger & Stoiber, 2008



What Young Children Learn 
About Language



Language Development  
Birth to 1 Years
•Cries change for different 
needs. 

•Make cooing sounds by 3 
months

•Babbles  between 4 – 6 months
•Uses sounds and gestures to 
get and keep attention

•Starts to understand simple 
words

•Says 1 to 2 words by 1 year



Language Development  
1 to 2 Years

•Follows 1 step directions
•Vocabulary increases 
•Responds to simple questions
•Starts to  point to named 
pictures and name pictures 
in books

•Begins to ask simple 
questions, “What’s that?”

•Puts 2 words together



Language Development  
2 to 3 Years

•Combines 2 to 3  words by 
3 years 

•Vocabulary and meanings 
grow (e.g. start talking 
about feelings and states 
of being)

•Start using word endings at 
(e.g. -ing)

•Starts conversations by 
attention getter



Language Development  
3 to 4 Years

• Uses sentences with a topic (noun), 
action (verb) and “something else: 
(adjective, preposition, etc.)

• Begins using sentences with two 
verbs

• Speech should be understandable 
to parents/familiar adults. 

• Vocabulary, meanings, word 
endings and smaller words (e.g. the 
is) continue to develop

• Relates to other’s topics
• Requests clarification
• Modifies speech for younger 
children



Language Development  
4 to 5 Years

•Strangers should understand 
the child’s speech

•Sentences are more or less 
“adult-like”

•Can take turns in conversation
• Indirect requests/hints are 
used

•Maintains topic majority of 
time

•Varies politeness based on 
listener



Meaningful Differences 
(Hart and Risley Study -1995)

• Families on Welfare:
• 10 million word exposure
• 1 positive, 2 negative

• Working Class:
• 20 million word exposure
• 1 positive, 1 negative

• Professional Class:
• 30 million word exposure
• 5 positive, 1 negative



Does TV Support Language 
Development in Young Children?



Early Literacy 
Curriculum 



Essential Elements of Early
Literacy Curriculum 

• Literacy-Rich Classroom Environment  
• Comprehensive Curriculum aligned 

with standards
• Literacy Curriculum addresses: 

1) Sound Awareness, 
2) Oral Language, 
3) Alphabet Knowledge, and 
4) Print Awareness



• Includes:
• Daily Shared Book Reading  

(dialogic/interactive reading 
practices and print referencing 
strategies used) 

• Explicit Vocabulary Instruction 
• Writing and Print Awareness

Essential Elements of Early 
Literacy Curriculum 



Essential Elements of Early Literacy 
Curriculum

• High quality instruction 
• Opportunities for instruction in both 

large and small groups. 
• Literacy opportunities embedded 

within routines
• Learning centers with specific literacy 

goals
• Responsive adults who scaffold and 

expand on  children’s learning
• Climate of discourse and conversation



Literacy Building Oral Language 
Experiences

• Receptive/Expressive 
Vocabulary

• Comprehension 
beyond the word level 

• Expressing Ideas
• Narrative Knowledge
• Knowledge of the World 

(Background and 
Concept Knowledge)

NELP, 2008



What are your 
Program’s 

Strengths and 
Needs in 

relation to 
Literacy 

Curriculum?



Language Building 
Instructional Strategies



Is this Research Still Accurate?

• EC staff primarily use language 
that is directive. 

• EC staff often fail to expand on 
children‘s utterances.

• EC staff infrequently maintain 
topics over successive turns.

• EC staff rarely ask questions that 
are open-ended and invite 
conversation.

Dickinson and Smith, 2001
Dickinson & Tabors, 2001



Research-Based Teacher Practices of 
High Quality Language and Literacy  

Rich Classrooms

• Provide opportunities for extended 
talk

• Frequently use “rare words”
• Regularly employees language 

extensions strategies
• Provide opportunities for children to 

use analytic and predictive talk

Casbergue, McGee & Bedford, 2008



Research-Based Teacher Practices of 
High Quality Language and Literacy  

Rich Classrooms

• Plan for conversations throughout 
the day

• Play with and talk to children in 
centers

• Extends children’s dramatic play 
by modeling new “scripts”

Casbergue, McGee & Bedford, 2008



What Kind of Adult Talk Promotes 
Language Development?

• Explanatory Talk 
• Conversational Talk
• Decontextualized Talk
• Experience with Narrative 
Structures 

• Vocabulary 
• Sematic Knowledge 
Development

• Rare Words NELP, 2008



Creating Language and 
Literacy Rich Environments



Creating Environments that 
Promotes Oral Language

• Create interest areas that 
encourage conversation and 
cooperative play among children

• Provide interesting props, 
materials and hands-on 
experiences that invite children to 
explore, experiment, learn new 
words, and use extended 
language



Creating Environments that 
Promotes Oral Language

• Encourage children’s dramatic play because 
it encourages their exploration of roles, 
conversation, and the creative expression of 
ideas.

• Interact with children during choice time to 
encourage them to talk and share their ideas 
and feelings.

• Encourage children to settle conflicts with 
peers using their words.



Use Themes



Classroom Schedule 
Variables

• Opportunities for 
conversation

• Predictability
• Establish classroom 

routines
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Play …

• … develops narrative 
comprehension

• …increases children’s ability to 
make inferences

• ..fosters depth of vocabulary 



Conversational Turns More 
Important than Quantity of Words 



Creating Environments that 
Promotes Oral Language

• Make routine activities more 
conversational 

• Increase opportunities for child 
talk

• Increase active, thoughtful 
extension of children’s talk

• Increase the variety and type of 
adult talk



Strategies for Initiating Child Talk

•Waiting
•Pausing
•Confirming
•Imitating

•Extending
•Labeling
•Open 
Questions

•Scripting

Justice, 2004



Using Higher Level (HL) Questions
HL Questions Are Not 

Questions that…

• … can be 
answered with 
yes/no.

• …have obvious 
answers.

• … have only one 
answer

HL Questions Are Always 
Questions that…

• …each child will answer in 
his/her own way. 

• …are developmentally 
appropriate for the age 
and stage of the child

• …provides opportunities for 
details and the use of 
complex language. 

• …encourage children to 
expand their thinking and 
perspective on a subject. 

Strasser & Bresson, 2017



Using Questions in Dramatic Play
Lower level Questions

• What color is this 
vegetable?

• How many dimes are 
in the cash register? 

• What did you put in 
the bowl first? 

Higher Level Questions

• How do you think you could 
turn this piece of fabric into 
clothes for dress up? 

• Which of these tools do you 
think is best for making the 
customers hair curly?

• How do you think Mariam is 
feeling since you told her 
she can’t be part of  
doctor’s office? 

Strasser & Bresson, 2017



Using Questions in Math Center
Lower level Questions

• How many people 
live in your house?

• What is this shape 
called?

• How many puzzle 
pieces are in this 
puzzle? 

Higher Level Questions

• How can we find out whose 
plant grew the most?

• How can we combine these 
pattern blocks to crate a 
new shape?

• How can you make sure 
everyone gets a cookie, 
when we only have  4 
cookies for 8 people? 

Strasser & Bresson, 2017



Using Questions Outside

•Write down 1 
lower level 
question

•Write down 1 
higher level 
question you 
might use

Strasser & Bresson, 2017



Using Questions During Meals

•Write down 1 
lower level 
question

•Write down 1 
higher level 
question you 
might use

Strasser & Bresson, 2017



Question Difficulty 
• 1-2 years understands: What’s 

this?/simple yes/no
• 2-3 years – understands: what doing? 

Simple who? Simple where?
• 3-4 years – understands: how? Simple 

what if? How many? Which? Simple 
why? 

• 4-5 years – understands: when? How 
often/far/long?

• 5-6 years – understands most questions. 
May have trouble with long, complex 
questions.



Strategies for Sustained 
Conversations

• Give children full 
attention

• Follow children’s 
conversational lead

• Add responses and 
comments that enrich 
and draw children to 
topic

Copple, Bredekamp, Koralek & Chamer, 2013, 



Strategies for Sustained 
Conversations

• Expansions
• Discussions of events, 

experiences, or people 
that are beyond the 
here and now

• Events from the past, 
the future or 
imagination

Copple, Bredekamp, Koralek & Chamer, 2013, 



CAR

Follow the Child’s Lead:
• C - Comment and Wait
• A - Ask a question and wait
• R- Respond by adding a little 

more

(Notari‐Syverson, Maddox, and 
Cole, 1999)

https://www.youtube.com/watch?v=GgkZ8gSyfnU



Decontextualized Language

• Explanations
• Narrative 

Comments
• Pretend 

Utterances
• Non-immediate 

Book Talk
Rowe, 2013



Increasing Use of 
Decontextualized Language

• Dramatic/Pretend Play 
• Answer children’s why questions
• Start conversations about things you 

and the child did in the past
• Start conversations about future 

events
• Read a book and draw connections 

to the child’s life
• Read a book and ask the child to 

make predictions Rowe, 2013



Facilitate Peer Interactions

• Support children’s interactions 
with peers by 

• Stepping in, setting up and fading out of activities

• Directing conversations away for 
ourselves

• Encouraging pretend play as a 
context for peer interactions 

Girolametto, L., Weitzman, E., & Greenberg, J. (2006)



Supporting Language for 
Children with Few Word



Child Centered Strategies

• Be face to face
• Follow the child’s lead
• Imitate what the child says or 

does
• Interpret the child’s message
• Make a comment
• Join into the child’s play

Girolametto, L., Weitzman, E., & Greenberg, J. (2006)



Language Modeling

•Self- Talk 
•Parallel Talk 
•Explanatory 
Talk 

•Expansion



Enhanced Milieu Teaching (EMT)

• Follows the child’s lead or interest in 
play

• Use of multiple naturally occurring 
examples

• Use of system of least prompts to elicit 
language

• The use of natural consequences to 
reinforce the child’s verbal behavior

• Embedding language teaching 
strategies in the ongoing interactions 
between caregiver and child.  

McLeod, Hardy & Kaiser, 2017



EMT Prompting Strategies

• Time Delay (5 seconds)
• Open-ended mand
• Choice mand
• Mand Model

McLeod, Hardy & Kaiser, 2017



Environmental Considerations for 
EMT

• Interesting materials
• Materials placed out of reach
• Inadequate proportions
• Choice making
• Assistance
• Sabotage
• Silly situations

McLeod, Hardy & Kaiser, 2017



Early Language and Literacy 
Classroom Observation Tool-Kit, Pre-K

ELLCO Pre-K

Brookes Publishing - $50 



Child/Home Early Language and 
Literacy Observation (CHELLO)

Brookes Publishing - $50 



Free Download 
from  
http://www.sstr5.org
/LinkClick.aspx?fileti
cket=ZMBJhNLnH5Y
%3D&tabid=665

A copy in your 
Dropbox resource 
folder

http://www.sstr5.org/LinkClick.aspx?fileticket=ZMBJhNLnH5Y=&tabid=665


Storybook Reading



Positive Effects of Shared Book 
Reading

• Teaches children words beyond 
those they hear in everyday 
conversations

• Teaches children to understand 
decontextualized language

• Teaches children words connected 
to places they have never been and 
experiences they have yet to have

• Exposes children to  the sound 
structure of language 

Vukelich, C., & Christie, J. F. (2009)



Positive Effects of Shared Book 
Reading

• Exposes  children to sentence 
structures they may not hear in 
everyday conversation

• Teaches children text structures 
(narrative and expository)

• Teaches children about alphabet 
knowledge

Vukelich, C., & Christie, J. F. (2009)



Essential Elements for Book Reading
• More than once per 

day
• Use an Interactive 

Reading Style, 
including use of 
Open-Ended 
Questions to support 
language

• Print Referencing
• Both Large and 

Small Groups
National Center for Family Literacy, 2009



Promising Practices Pre-K & K for 
Language and Comprehension

• Engaging students in defining new 
words during reading

• Focusing on the meaning of texts during 
pre-reading

• Helping students make connections 
between their prior knowledge and 
texts

• Focusing on word knowledge
• Focusing on higher-order thinking

Institute of Education Science , 2017



Storybook Reading 
Considerations

• Book Selection
• Introducing the Book
• Reading the Book
• Closing the Book
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Check In

What might you add to 
your current practices? 

How will you know it has 
become part of your 
practice? 



Intentional Instruction for 
Vocabulary



Children with greater word 
knowledge tend to have…

• … better social skills (Cohen & Mendez, 2009; 
Monopoli & Kingston, 2012).

• …fewer behavior problems (Hooper, 
Roberts, Zeisel & Poe, 2003).

• …better academic outcomes (Duncan, 
et. Al., 2007; Johnson, Beitchman, & Brownlie, 2010) 

• ...stronger reading and writing (NELP 
2008).



Vocabulary …

• …plays a part in learning to 
decode (NELP,2008).

• … at age 3 is correlated with 
reading achievement in 2nd

grade (NELP, 2008).

• … of preschoolers is correlated 
with reading comprehension in 
upper elementary (Tabors, 2001).



The highest rate of 
vocabulary growth 
occurs during the 
preschool years; 
therefore, the 
preschool years 
represent a crucial 
time when we can 
intervene

Farka & Beron, 2004



Words are…

• … little pieces of 
knowledge.

Susan Neuman, 2010



What Does It Mean to Know 
Word?

• Basic definitional knowledge?
• Able to use the word in correct 

contexts?
• Understand how the word relates 

to other words and contexts?
• Provide examples and non-

examples? 



To Develop Vocabulary Knowledge

• hear (read) a new word 
• Attend to that new word
• Create a working theory of what the 

new word means
• Multiple exposures and use of the new 

word provide contextual and  refined 
definitional information

Christ and Wang, 2010



Trending words

• On Fleek 
• Hundo P 
• Epocal 
• Infomania 



Cat



Expressive Vocabulary 
Development

• 15 months – 4 to 6 words
• 18 months – 20 to 50 words
• 24 months – 200 to 300 words
• 3 years– 900 to 1000 words
• 4 years – 1500 to 1600 words
• 5 years – 2100 to 2200 words
• End of second grade – 6000 words
• End of sixth grade – 10,000 words

Silverman & Hartanft, 2015



Myths about Word Learning

• Children are word sponges
• Storybook reading is sufficient 

for vocabulary development
• We do it all the time. 
• Our core curriculum embeds 

vocabulary

Neuman & Wright, 2013



Teaching 
Vocabulary 

for both 
Depth and 

Breadth



Teaching Vocabulary

• Plan both explicit and implicit 
opportunities 

• Be intentional in selecting words
• Build Knowledge Networks
• Children need repeated 

exposure to learn words (24 
repetitions) 

Neuman & Wright, 2013) 



Guiding Principles

• Provide explicit and extended 
vocabulary instruction

• Encourage word learning and 
word use in a language-rich 
environment

• Support word awareness and 
independent word learning

Silverman & Hartranft, 2015



Guiding Principles

• Assess word learning and 
differentiate vocabulary 
instruction

• Use experience and multimedia 
to support word learning

• Foster home-school connections 
for word learning 

Silverman & Hartranft, 2015



Guiding Principles

• Make children aware of words
• Use sophisticated words in your 

own talk
• Talk about how to use context 

clues in text to make some 
guesses about words. 

Silverman & Hartranft, 2015



Four Research-Based Vocabulary 
Teaching Practices

1. Provide purposeful 
exposure to new words

2. Intentionally teach word 
meanings 

3. Teach word-learning 
strategies

4. Offer opportunities to use 
newly learned words

Christ and Wang, 2010



Selecting Vocabulary 
Words

• Tier One consists of the most basic 
words – clock, baby, happy

• Tier Two are high frequency words for 
mature language users –
coincidence, absurd, industrious

• Tier Three  are words whose frequency 
of use is quite low, often being limited 
to specific domains – isotope, lathe, 
peninsula

Beck, McKeown, & Kucan, 2002)



Selecting Vocabulary Words
• Organize around topics or themes

• Calendar, calf, claws, carpenter, cucumber
• Hygienist, braces, cavity, saliva, x-ray

• Words that children may encounter in 
conversations or later in curriculum

• Words that can be pictured 
concretely and distinctly

• Words that will be useful in more than 
one context

• Words that are challenging
Hamilton & Schwanenflugel, 2011



How many Vocabulary Words 
Should we Teach? 

Since children can learn and 
retain at least 2 new words a day, 
Biemiller (2005) suggests that 
teachers focus on at least  10 
new words per week in K through 
2nd grade classrooms. 

Silverman & Hartranft, 2015



Word Difficulty
• Words that are more abstract 

are more difficult than less 
abstract words

• Positional words are difficult 
because they are relative to 
location

• Multiple meaning words
Silverman & Hartranft, 2015



Create Child Friendly 
Definitions

This is a barn. A barn 
is a building where 
animals live. 

Breakfast is the first 
meal of the day. 



Purposeful Exposure to New 
Words 

• Explicit Instruction
• Storybook Reading
• Conversation
• Environmental 



Vocabulary Instruction Before 
a Read Aloud  

• Introduce theme and activate prior 
knowledge

• Pronounce target words and have 
students say them

• Show the word 
• Provide a picture or gesture 

representing the word
• Provide a child friendly definition
• Preview how the word will be used in 

context 
Silverman & Hartranft, 2015



Vocabulary Instruction During 
Read Alouds

• 1st time through: Read text straight 
through  so students get the gist of 
the text

• 2nd time through : Read text and stop 
to quickly define words so students 
attend to words in context

• 3rd time through: read text and stop 
to discuss words in context to help 
students gain a deeper 
understanding. Silverman & Hartranft, 2015



During Reading

• Repeat the word, show the 
word in the text and refer to the 
pictures in the text if applicable

• Repeat the child-friendly 
definition of the word. 

• Explain and/or ask questions 
about how the word is used in 
context. 

Silverman & Hartranft, 2015



After Reading
• Say the word and show the word on a 

word card with a picture of gesture 
representing the  word

• Repeat the child-friendly definition
• Explain how the word is used across a 

variety of contexts
• Provide opportunities for children to 

think critically about words
• Provide opportunities for children to use 

words with lots of scaffolding
Silverman & Hartranft, 2015



Extended Opportunities

• Repeated exposure
• Rich opportunities for children 

to use words across a variety 
of contexts. 

Silverman & Hartranft, 2015



Extending Word Learning
•Class project 

•Class book
•Class mural
•Act out a story

•Small Group
•Sorting 
activities

•Word webs
•Games

•Centers 
•Objects in 
various centers 
(animals in 
blocks)

•Dramatic Play
•Discovery 
Center

•Art Center 
•Library Center 

Silverman & Hartranft, 2015



Extended Word Learning 

Dickinson & Tabors 2001,239-40)

• Tower
• Wrinkle
• Text
• Wizard



Language and Vocabulary 
Activities

• Classification Games
• I Spy
• Storytelling
• Art
• Compare and Contrast
• Photographic Dictionaries
• What’s in the Bag



PAVEd for Success

•Teach 
Vocabulary

•Read More
•Talk More

Hamilton, C. E., & Schwanenflugel, P. J. (2011  



Conversational Strategies
• Respond with alternative and 

more sophisticated words 
(vocabulary recast)

C-”She ain’t got no bike”   T – “I wonder why there 
are insufficient tricycles.”

• Expand on what the children say
C- “My sister there.” T- “Your sister is hanging upside 
down on the jungle gym.”

• Ask open-ended questions
C- “ My Mom’s car is nasty.”  T – “Your Mom’s car is 
dirty? Why do you think that is?”

Hamilton & Schwanenflugel, 2011



Teach Word Learning 
Strategies

• “Is  it a spider or an insect? An 
insect has 6 legs and a spider 
has 8 legs, so it is not an 
insect.” 



Involve Families

Hamilton & Schwanenflugel, 2011

Dear Parents: 

This week we will be focusing on vocabulary words for Animal Babies. We will be reading stories 
and carrying out activities to help your child learn the meanings of these words. By pointing out 
examples of these words at home and in the community, you can help your child expand his or 
her vocabulary. This week's words (with simple definitions that children can understand) are as 
follows: 

calf 

chick 

cub 

fawn 

feathers 

foal 

fur 

hatch 

parents 

whiskers 

a baby cow, elephant, whale, or seal 

a baby chicken or bird 

a baby animal that eats meat, like a lion, tiger, bear, or wolf 

a baby deer 

what's on the outside of birds 

a baby horse, mule, or zebra 

the hairy coat covering many animals (mammals, in particular) 

to break out of an egg 

people who take care of children 

the long, stiff hairs growing around an animal's mouth 

Please post this where you and your child can see it. Thanks! 



Teaching Practices and Learners 
with Special Needs

If Anika has a disability or is typically 
developing or is a dual language
learner? Should the answer to that 
question make a difference in how 
her teachers assesses, plans for, and 
support Anika’s learning and 
development?



Determining the 
Focus of Instruction

Teachers must identify 
both outcomes they 
will addressed for all 
children and 
individual behaviors 
targeted for specific 
children.



Evidence-Based Teaching Strategies 
that Support Language (and 

Learning)

1. Acknowledge what children say and 
do

2. Encourage persistence and effort 
3. Give specific feedback
4. Model attitudes, ways of approaching 

problems, and behavior towards others
5. Demonstrate procedures

Copple, Bredekamp, Koralek & Chamer, 2013



Evidence-Based Teaching Strategies 
that Support Language (and 

Learning)

1. Create and add challenge so that a 
task goes beyond what a child can 
already do.

2. Ask questions that provoke children’s 
thinking.

3. Give assistance
4. Provide information  (e.g. facts, labels)
5. Set expectations

Copple, Bredekamp, Koralek & Chamer, 2013



Adaptations and Modifications

● Environmental supports 
● Materials adaptations
● Simplifications of the activity
● Use of child preference
● Special equipment
● Adult support
● Peer support
● Invisible support

Sandall & Schwartz (2002)



Promoting the Language and 
Literacy Skills of Dual Language 

Learners 
● Gather both formal and informal assessment 

information regarding a child’s language 
proficiency in both English and their home 
language

● Support home language acquisition in 
addition to English in the classroom and 
through family support

● Implement culturally responsive practice 
with children and their families  

Grisham-Brown and Hemmeter  ( 2017)



Stages of English Proficiency

Hill & Flynn (2006)

Preproduction • Has little comprehension
• Does not yet verbalize in 

English

Early Production • Has limited but increasing 
comprehension

• May produce 1 or 2 word 
responses

• Repeats common phrases



Stages of English Proficiency

Hill & Flynn (2006)

Speech 
Emergence

• Comprehension improves
• Can produce simple 

sentences, but often with 
grammatical and 
pronunciation errors

Intermediate 
Fluency

• Comprehension is excellent
• Uses sentences but may still 

make a few errors

Advanced 
Fluency

• Child understands and 
speaks with near native-like 
proficiency



Second Language Acquisition 
Scaffolding Strategies 

● Total Physical Response - acting 
out words or scenes to support 
understanding

● Visual and Graphic Cues and Real 
Items - scaffold comprehension

● Vocabulary Instruction

Grisham-Brown and Hemmeter  ( 2017)



Second Language Acquisition 
Scaffolding Strategies 

● Native Language Bridging
○ Previewing key vocabulary in the child’s native 

language before a lesson

○ Providing definitions for target vocabulary in the 
child’s native language

● Family book reading/book 
walkthroughs in the child’s native 
language

Grisham-Brown and Hemmeter  ( 2017)



Blended Literacy 
EBR-R and Emergent Literacy 

Basic Principles

1. Early literacy and language 
instruction should focus on core 
content – the knowledge, skills, and 
dispositions that are predictive of 
later success in reading and writing. 

2. Oral Language lays the foundation 
for early literacy development

Vukelich & Christie, 2004



EBR-R and Emergent Literacy 
Basic Principles

3. Storybook reading is a 
cornerstone of early literacy 
instruction. 

4. A carefully planned classroom 
environment enables literacy 
development to flourish.

Vukelich & Christie, 2004



EBR-R and Emergent Literacy 
Basic Principles

5. Children need opportunities to 
engage in reading and writing 
activities that are contextual and 
meaningful. 

6. DAP forms of direct instruction 
should be used to teach core 
literacy concepts and skills. 

Vukelich & Christie, 2004



EBR-R and Emergent Literacy 
Basic Principles

7. Teachers need to help parents 
support their children’s literacy 
and language development. 

8. Oral language and early literacy 
instruction and assessment should 
be guided by standards. 

Vukelich & Christie, 2004



The number one concern that I hear from 
educators is lack of time, particularly lack 
of instructional time with students. It’s not 
surprising that we feel a press for time. 
Our expectations for students have 
increased dramatically, but our actual 
class time with students has not. Although 
we can't entirely solve the time problem, 
we can mitigate it by carefully analyzing 
our use of class time, looking for what 
Beth Brinkerhoff and Alysia Roehrig (2014) 
call “time wasters.”

- Nell K. Duke (Edutopia) 
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